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Definition

Civic engagement is "working to make a difference in the civic life of our communities and developing the combination of knowledge, skills, values, and motivation to make that difference. It means promoting the quality of life in a
community, through both political and non-political processes.” (Excerpted from Civic Responsibility and Higher Education, edited by Thomas E hrlich, published by Oryx Press, 2000, Preface, page vi.) In addition, civic engagement encompasses
actions wherein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the community.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmarkefesllpenferinance.

Capstone Milestones
4 3 2
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States



CREATIVE THINKING VALUE RUBRIC

for more informaptease contaci@ahmi.org

Definition

Creative thinking is both the capacity to combine or synthesize existing ideas, images, or expertise in original ways and thexperience of thinking, reacting, and working in an imaginative way characterized by a high degree
of innovation, divergent thinking, and risk taking.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmarke{eslpaentyimance.

Capstone Milestones Benchmark
4 3 2 1
Acquiring Competencies Reflect: Evaluates creative processand | Create: Creates an entirely new object, Adapt: Successfully adptsan appropriate | Model: Successfully reproduces an
This step refers tariagsirategies and sk IPsroduct using domain-appropriate criteria. Zglr%tzla?: or ideathat is appropriate to the exemplar to his/ her own specifications. appropriate exemplar.
within a particular domain. '
Taking Risks

May include personal risk (fear of embarrassment
or rejection) or risk of failure in successfully
completing assignment, i.e.
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many egisampus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. T he rubrics articulate fustlamental criteria for each learning outcome, with performance descriptors
demonstrating progressively more sophiscated levels of attainment. The rubrics are intended for institutionallevel use in evaluating and discussing student learning, not for grading. The core
expectations articulated in all 15 of the VALUE rubrics can and should be translated into the langgg of individual campuses, disciplines, and even coursesT he utility of the VALUE rubrics is to
position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student
success.

Definition
E thical Reasoning is reasoning about right and wrong human conduct. It requires students to be able to assess their own ethl values and the social context of problems, recognize ethical
issuesin a variety of settings, think about how different ethical perspectives might be applied to ethical dilemmas and consideutige whether or not students would act ethically when faced with real ethical
situations. What can be evaluatd using a rubric is whether students have the intellectual tools to make ethical choices.
The rubric focuses on five elements: E thical Self Awareness, E thical Issue Recognition, Understanding Different E thical Pecspes/ Concepts, Application of E thicalPrinciples, and
E valuation of Different E thical Perspectives/ Concepts. Students’ E thical Self Identity evolves as they practice ethical dasn-making skills and learn howto describe and analyze positions on ethical
issues. Presumably, they will choosethical actions when faced with ethical issues.

Glossary

The definitions that follow were developed to clarify terms and concepts used in this rubric only.
. Core Beliefs: Those fundamental principles that consciously or unconsciously influence one's ettal conduct and ethical thinking. E ven when unacknowiedged, core beliefs shape one's
responses. Core beliefs can reflect one's environment, religion, culture or training. A person may or may not choose to aan their core beliefs.
. E thical Perspectivestoncepts: T he different theoretical means through which ethical issues are analyzed, such as ethical theories (e.g., utilitan, natural law; virtue) or ethical concepts (e.g.,
rights, justice, duty).
. Complex, multi-layered (gray) context: The sub-artsor situational conditions of a scenario that bring two or more ethical dilemmas (issues) into the mix/ problem/ context/for student's
identification.
. Cross
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Definition
E thical Reasoning is reaming about right and wrong human conduct. It requires students to be able to assess their own ethical values and the socigontext of problems, recognize ethical issues in a variety of settings, think about
how different ethical perspectives might be agplied to ethical dilemmas
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Definition
Global learning is a critical analysis of and an engagement with complex, interdependent global systems and legtacasgbysitas social, cultural, economic, and political) and their implications fo
people’s lives and the earth’s sustainability. Through globaglestudents should 1) become informed, open-mindeéspmasible people who are attentive to diversity across the spectrum of differences, 2)
seek to understand how their actions affect both local ancdcglobaunities, and 3) addressvibdd’s most pressing and eridg issues collaboratively and equitably.

Framing Language
Effective and transformative global learning offers studeamigngfell opportunities to analyze and explore complex gldleadgds collaborate respectfully with diverse others, apply learning to take
responsible action in contemporary global contexts, and evaluate the goals, methods, and consequences of thakeactiong sBmbdlénhance students’ sense of identity, community, ethics, and perspective
taking. Global learning is based on the principle that the world is a collection of interdependent yet inequitabléhsystgynsraadlication has a vital role in expanding knowledge of human and natural
systems, privilege and stratification sasthinability and development to fdsividuals’ ability to advance equityjastice at home and abroad. Global learning cannot be achieved in a single course or a singl
experience but is acquired cumulatively across students’ keigecaceer through an ingtin's curricular and co-ceurdar programming. As this rubric is designed to assess global learning on a programmatic



GLOBAL LEARNING VALUE RuUBRIC
for more information, please contaclue@aacu.org

Definition
Global learning is a critical analysis of and an engagemeampit, interdependent global systems and legacies (attalaphysical, social, cultural, economic, aridgbpéind their implications for people’s lives and
the earth’s sustainability. Through global learning, stuberitsly become informed, opemded, and responsible people w
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The VALUE rubrics were developed by teams of faculty expeetserging colleges and universities across the Unitech&tatgsa process that examinmehy existing campus rubrics
and related documents for each learning outcome and incorpddiiedal feedback from faculty. The rubrics articulatenfenti criteria for each learnimgcome, with performance descriptors
demonstrating progressively more sophisticated levels ofetitaibhe rubrics are intended for institutional-level ussluatavg and discussing student learning, not for grading. The core
expectations articulated in all 15 of the VALUE rubrics cahauld be translated into the language of individual cantjissipines, and even courses. The utility of the VALUE rubrics is to
position learning at all undergraduate levels within a basiedriaraf expectations such that evidence of learning camday rsdtionally through a common dialog and understanding of student
success. In July 2013, there was a correction to Dimension 3: Evaluate Information and its Sources Critically.

Definition
The ability to know when there is a need for information, to be able to identify, locate, evaluate, and effectiveliplgnaseeapdrshare that information for the problem at hand. -
Adopted from the National Forum on Information Literacy

Framing Language
This rubric is recommended for use evaluating a collection pfatluek than a single work sample in order to fully gadgats’ information skills. Ideally, a collection of work would
contain a wide variety of different types of work and might include: research papers, editorials, speeches, gramk@iogazals)simess plans, PowerRm@sentations, posters, literature
reviews, position papers, and argument critiques to namkn adelition, a description of the assignments with the inmtiutitat initiated the student work would be vital in providing the
complete context for the work. Although a student’s finalnmkstand on its own, evidence of a student’s researcloandtioh gathering processes, such as a research journal/diary,uc
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Definition
The ability to know when there is a need for informatibe, able to identify, locate, evaluate, and effectively anditdgpme and share that information for the proéildrand. - The National Forum on Information Literacy

Evaluators are encouraged to assign a zero to anyualtagtisengblevork that doeshbenchmark (cell opejftevednce.

Capstone Milestones Benchmark
4 3 2 1

Determine the Extent of Information Effectively defines the scope of the researchDefines the scope of the research question dbefines the scope of the research question dias difficulty defining the scope of the research
Needed question or thesis. Effectively determines keythesis completely. Can determine key concepkeesis incompletely (parts are missing, remaiggestion or thesis. Has difficulty determining key

concepts. Types of information (sources) | Types of information (sources) selected relat®tobroad or too narrow, etc.). Can determingconcepts. Types of information (sources)

selected directly relate to concepts or answeconcepts or answer research question. key concepts. Types of information (sourcesyelected do not relate to concepts or answe

research question. selected partially relate to concepts or answeaesearch question.

research question.

Access the Needed Information Accesses information using effective, well- Accesses information using variety of searchAccesses information using simple search Accesses information r0.5(st al(.440Ne3tret3) s)4.s(l
designed search strategies and most appropstitgegies and some relevant information sowsitategies, retrieves information from limited and
information sources. Demonstrates ability to refine search. similar sources.
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined maisyiegicampus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. T he rubrics articulate fustlamental criteria for each learning outcome, with performance descriptors
demonstrating progressively more sopisticated levels of attainment. The rubrics are intended for institutionalevel use in evaluating and discussing student learning, not for grading. The core
expectations articulated in all 15 of the VALUE rubrics can and should be translated into the language of individual campuses, disciplines, and even courséhe utility of the VALUE rubrics is to
position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a eamon dialog and understanding of student
success.

Definition
Inquiry is a systematic process of exploring issues, objects or works through the collection and analysis of evidence thatsslts in informed conclusions or judgments. Analysis is the process of
breaking complex topics or issues into parts to gain a better understanding of them.

Framing Language

This rubric is designed for use in awide variety of disciplines. Since the terminology and process of inquiry are disciplie-specific, an effort has been made to use broad language which reflects
multiple approaches and assignments while addressing the fundamental elements of sound inquiry and analysis (including topic selection, existing, knowledge, design, analysis, etc.) The rubric language
assunes that the inquiry and analysis process carried out by the student is appropriate for the discipline required. For examplef analysis using statistical methods is appropriate for the discipline then a
student would be expected to use an appropriate statistical methodology for that analysis. If a student does not use a disciplirappropriate process for any criterion, that work should receive a
performance rating of "1" or "0" for that criterion.

In addition, this rubric addresses the products of analgis and inquiry, not the processeghemselves. The complexity of inquiry and analysis tasks is determined in part by how much
information or guidance is provided to a student and how much the student constructs. The more the student constructs, the moreamplex the inquiry process. For this reason, while the rubric can be
used if the assignments or purposes for work are unknown, it will work most effectively when those are known. Finally, faculty are encouraged to adapt the essence and language of each buc
criterion to the disciplinary or interdisciplinary context to which it is applied.

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only.
» Conclusions: A synthesis of key findings drawn from reseach/ evidence.
» Limitations: Critique of the process or evidence.
» Implications: Howinquiry results apply to a larger context or the real world.
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined marsgiegicampus rubrics and related documents for each learning outcome
and incorporated additional feedback from faculty. T he rubrics articulate fundamental criteria for each learning outcome, wh performance descriptors demonstrating progressively more sdpsticated levels of attainment. The rubrics are intended for
institutional-level use in evaluating and discussing student learning, not for grading. T he core expectations articulated in all 15 of the VAL UE rubrics can and should be translated into the language of individual campuses, disciplines, and even courses.
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Definition

Integrative learning is an understanding and a disposition that a student buis across the curriculum and caurriculum, from making simple connections among ideas and experiences to synthesizing and

transferring learning to new; complex situat

ions within and beyond the campus.

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmarkefcs|pben@rimance.

Capstone
4

Milestones

3

2

Benchmark
1

Connections toExperience
Connects relevant experience and acs
knowledge

Meaningfully synthesizesconnections
ad®ong experiences outside of the formal
classroom (including life experiences ad
academic experiences such as internships
and travel abroad) to deepen
understandingof fields of studyandto
broaden own points of view

E ffectivelyselects and develops
examples of life experiences, drawn from
avariety of contexts (e.g, family life,
artistic participation, civic involvement,
work experience), to illuminate
concepts/ theories/ frameworks of fields
of study.

Compareslife experiences and academic
knowledge to infer differences, as well as
similarities, and acknowledge
perspectivesother than own.

Identifies connections between life
experiences and those academic texts and
ideasperceived as similar and related
to own interests.

Connections toDiscipline
Sees (makes) connections across dis
perspectives

Independently creates wholes out of
ciplittipte parts (synthesizes) or draws
conclusions by combining examples, facts
or theories from more than one field of
study or perspective.

Transfer

Adapts and applies skills, abilities, tire
methodologies gained in one situation
situations

Adapts and applies, independently;skills,
or
to new

Independently connects examples, facts,
or theories from more than one field of
study or perspective.

When prompted, connects examples,
facts, or theories from more than one field
of study or perspective.

When prompted, presents examples, facts
or theories from more than one field of
study or perspective.
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United Statesugh a process thatexamined many existing campus rubrics and related
documents for each learning outcome and incorporated additional feedback from faculty. T he rubrics articulate fundamental deria for each learning outcome, with performance descriptors demonstrating
progressively more sophisticated levels of attainment. The rubrics are intended for institutional
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Definition
Lifelong learning is “all purposeful learning activity, undertaken on an ongoing basis with the aim of improving knowedge, skills and competence”. An endeavor of higher education is to prepare student66 cm /Im7 Do (
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined manyigisampus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. T he rubrics articulate fustlamental criteria for each learning outcome, with performance descriptors
demonstrating progressively more soplsticated levels of attainment. The rubrics are intended for institutionalevel use in evaluating and discussing student learning, not for grading. The core
expectations articulated in all 15 of the VALUE rubrics can and should be translated into the langge of individual campuses, disciplines, and even coursesT he utility of the VALUE rubrics is to

position learning at all undergraduate levels within a basic framework of expectations such that evidence of learning can by shared nationally through a common dialog and understanding of student
success.

The type of oral communication most likely to be included in a collection of student work is ae esahpriesrrgdtiotheraptiieagion of this rubric.

Definition
Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to promote change in the listeners' attitudes, values, beliefs, or behaviors.

Framing Language
Oral communication takes many forms. T his rubric is spedically designed to evaluate oral presentations of a single speaker at atime and is best applied to live or videvecorded presentations.
For panel presentations or group presentations, it is recommended that each speaker be evaluated separately. This rubric best applies to presentations of sufficient length such that a central message is

conveyed, supported by one or more forms of supporting materials and includes a purposeful organization. An oral answer to a single question not designed to be structed into a presentation does
not readily apply to this rubric.

Glossary
The definitions that follow were developed to clarify terms and concepts used in this rubric only.
» Central message: The main point/thesis/"bottom line"/"takeaway" of a presentation. A clear central message is easy to identify; a compelling central message is also vivid and memorable.
« Deliverytechnigues: Posture, gestures, eye contact, and use of the voice. Delivery techniques enhance the effectivenesstbé presentation when thespeaker stands and moves with authority,
looks more often at the audience than at his/ her speaking materials/ notes, uses the voice expressively, and uses fewvocdldrs ("‘um,” "uh,” "like," "you know" etc.).
e Language: Vocabulary, terminology, and sentence structure. L anguage that supports the effectiveness of a presentation is appropriate to the topic and audience, granualatlear, and free from
bias. L anguage that enhance$-flaetsf fattereness. dhatpresad dhec ot vivila prageataiemedsrptedsllow and

tistics, analogies, quotations from relevant authorities, avttier kinds of information or analysis that supports the principal ideas
vhen it is relevant and derived from reliable and appropriatesources. Supporting material is highly credible when it is also vivid and
tatistics, and references to authorities). Supporting magénmay also serve the purpose of establishing the speakers credibility. For
ng of Shakespeare, supporting evidence may not advance the ideas of Shakespeare, but rather serve to establish the speaker as a
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Definition

Oral communication is a prepared, purposeful presentation designed to increase knowledge, to foster understanding, or to proote change in the listeners' attitudes, values, beliefs, or behaviors.

Evaluators are encouraged to assign a zero to
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many exisangpus rubrics
and related documents for each learning outcome and incorporated additional feedback from faculty. T he rubrics articulate fun
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Definition
Problem solving is the process of designing, evaluatingand i



QUANTITATIVE LITERACY VALUE RUBRIC

for more information, please contact value@aacu.org

The VALUE rubrics were developed by teams of faculty enqpegsenting colleges and unitressacross the United Stategsuigh a process that examined many existing campus rubrics and related
documents for each learning outcome and incorporated addigdbatkefrom faculty. The rubrics articulate fundamentaadadtesach learning outcome, with performance descriptors demonstrating progressive
more sophisticated levels of attainment. The rubrics are irfamidettutional-level use évaluating and discussing studearning, not for grading. The core expectations articulated in all 15 of the VALUE rubric
can and should be translated into theuksgg of individual campuses, disciplindsvan courses. The utility of the VALRIBrics is to position learning at all ugdeduate levels within a basic framework of
expectations such that evidence of learning can by sharedingtiamugh a common dialog and understanding of studesssucce

Definition
Quantitative Literacy (QL) — also known as Numeracy or Quantitative Reasoning (QR) — is a "habit of mind," competimtyn avatkiomwith numerical datadividuals with strong QL skills possess
the ability to reason and solve quantitative problems from a wide array of authentic contexts and everyday lifeysitnagostsiithend can create sophisticated arguments supported by quantitative evidence :
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Definition
Reading is "the process of simultaneously extracting and constructing meaning through interaction and involvement with written language” (Snow et al., 2002). (From wwwrand.org/ pubs/ research_briefs/ RB8024/ index1.html)

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone Milestones
4 3 2
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Definition
Teamwork is behaviors under the control of individual team members (effort they put into team tasks, their manner of interacting with others on team, and the quantity and quality of contributions they make to team discussions.)

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance.

Capstone Milestones Benchmark
4 3 2 1
Contributesto Team M eetings Helps the team move forward by articulating

the merits of alternative ideas or proposals.
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The VALUE rubrics were developed by teams of faculty experts representing colleges and universities across the United States through a process that examined many existing campus rubrics and related documents for each learning
outcome and incorporated additional feedback from faculty. The rubrics articulate fundamental criteria for each learning outcome, with performance descriptors demonstrating progressively more sophisticated levels of at3 of a

This writing rubric is designed for use in a wide variety of educational institutions. The most clear finding to emerge from decades of research on writing assessment is that the best writing assessments are locally determined anc
sensitive to local context and mission. Users of this rubric should, in the end, consider making adaptations and additions that clearly link the language of the rubric to individual campus contexts.

This rubric focuses assessment on how specific written work samples or collectios of work respond to specific contexts. The central question guiding the rubric is "How well does writing respond to the needs of audience(s) for
work?" In focusing on this question the rubric does not attend to other aspects of writing that are equally important: issues of writing process, writing strategies, writers' fluency with different modes of textual production or publication,
writer's growing engagement with writing and disciplinarity through the process of writing.

E valuators using this rubric must have information about the assignments or purposes for writing guiding writers' work. Also recommended is including reflective work samples of collections of work that address such question
What decisions did the writer make about audience, purpose, and genre as s/ he compiled the work in the portfolio? How are those choices evident in the writing -- in the content, organization and structure, reasoning, evidence, mechanic
and surface conventions, and citational systems used in the writing? This will enable evaluators to have a clear sense of how writers understand the assignments and take it into consideration as they evaluate

The first section of this rubric addressesdti¢@olziely tenisambsmimepisitined i thisk sbnipltendy. collections of work can con

ays in which the text explores and represents its topic in relation to its audience and purpose.

riting: The context of writing is the situation surrounding a text: who is reading it? who is writing it? Under what circumstances will the text be shared or circulated? What social or political factors

or interpreted? The purpose for writing is the writer's intended effect on an audience. Writers might want to persuade or inform; they might want to report or summarize information; they might want
on; they might want to argue with other writers, or connect with other writers; they might want to convey urgency or amuse; they might write for themselves or for an assignment or to remember.

‘mal and informal rules that constitute what is seen generally as appropriate within different academic fields, e.g. introductory strategies, use of passive voice or first person point of view expectations for
inds of evidence and support that are appropriate to the task at hand, use of primary and secondary sources to provide evidence and support arguments and to document critical perspectives on the
ccording to disciplinary and genre conventions, according to the writer's purpose for the text. Through increasingly sophisticated use of sources, writers develop an ability to differentiate between their

it and build upon work already accomplished in the field or issue they are addressing, and provide meaningful examples to readers.

it is used to extend, in purposeful ways, writers' ideas in a text.

nd informal rules for particular kinds of texts and/ or media that guide formatting, organization, and stylistic choices, e.g. lab reports, academic papers, poetry, webpages, or personal essays.
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