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Chapter 1: In troduction  

The 
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Although the new requirements Civic Engagement and Integrative Learning are 
not classified as “general education” in the constrained vision of the University 
Regulation, we
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Chapter 2 Learning Outcomes 

In May 2011, UAF 
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2.4 Integrate and apply learning, 

 
including synthesis and advanced accomplishment across general and specialized 
studies, adapting them to new settings, questions, and responsibilities, and forming a 
foundation for lifelong learning. 

 
Preparation will  be demonstrated 

 
through production of a creative or scholarly project that requires broad knowledge, 
appropriate technical proficiency, information collection, synthesis, interpretation, 
presentation, and reflection. 
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requirement are COMM 121X/COMM 131X/COMM 141X) 

• One Quantitative Literacy course; anywhere across the curriculum (3-4 
credits) 

• Passing the Library Skills competency test, or taking LS 101 as a pre- or 
co-requisite with ENGL 211X/213X (or any course deemed applicable to the 
second Writing requirement) 

 
 

Total credits to satisfy Learning Outcome 2: 12 –14 credits.  

Total General Education Credits: 34–37 credits 

No course may satisfy more than one general education requirement. 
 
 
Commentary: Learning Outcome 1 

 
• Courses that satisfy Learning Outcome 1 must satisfy the current or 

revised1  University Regulation concerning General Education courses. The 
current proposal suggests that the list of allowed courses be as broad as 
possible, while meeting the applicable University Regulation.  We 
anticipate that many of these courses will also have attributes (A) (C) (E) 
that satisfy Learning Outcome 3.  M  0.006 Tw [(M)-1e,
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students take courses that combine skills acquisition with academic theory 
is a desirable outcome in light of the new Learning Outcomes. 

 
 
Commentary: Learning Outcome 2 

 
• Students would be provided with a list of courses that satisfy the Quantitative 

Literacy requirement; such courses would need to be approved by a faculty-
led oversight committee as satisfying  
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degrees and the various certificate programs..  It is likely that AA and AS students 
will transition rather smoothly to this new version of General Education 
requirements; while the situation as regards AAS and certificate students will need 
more study, including active input and guidance from CRCD faculty.  
 

Chapter 4:  Rationale 

4.1 Philosophy 
 
We assert that it is important for general education to be integrated throughout 
the four years of a baccalaureate degree, rather than restricted to lower-division 
courses ideally taken during the first two years. However, two
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4.2.1 Faculty Survey 
 
In order to judge whether there was consensus on whether to change, and if  so, 
what to change, in 2012, GERC developed a faculty survey, which was 
distributed via email to all faculty in October, 2012. We received 252 responses 
to the survey, of which 149 were tenured or tenure-track, 95 were non-tenure-
track positions (adjuncts, term-funded assistant professors, or instructors), and 7 
were “other”. 

The faculty survey asked, in summary, 

1. How many credits should be required for general education? 

2. What’s the best way to fulfill Learning Outcomes 1, 2, 3, 4 

3. Where should Learning Outcome 3 be satisfied (major, college, etc.)? 

4. How should Learning Outcome 4 be achieved? 

5. How do the Ws and Os do at teaching writing and oral communication? 

(The complete text of the questions of the survey and all of the aggregate data and 
comments are available on request.) 

Sixty percent of respondents wanted to reduce the number of required General 
Education credits to no more than 36, with a mild plurality wanting no more than 
34 credits. A majority of respondents thought that Learning Outcomes 1, 2, and 3 
should be satisfied “by a broader, more flexible set of courses” (59.5%, 51.0%, 
and 54.8%, respectively). There was no consensus (department? College? 
university-wide?) on how Learning Outcome 3 should be administered and 
assessed. Fifty-six percent of respondents thought that Learning Outcome 4 could 
be satisfied with a capstone class, and almost as many also liked submission of 
a thesis or project or completion of an internship, with most respondents feeling 
that Learning Outcome 4 should happen in a student’s major (64.8%). 

About 50% of respondents disagreed, strongly disagreed or only partially agreed 
with the statement that “current Writing Intensive course requirement makes an 
effective contribution to training students to write at the level expected of 
college graduates”, and almost 60% disagreed, strongly disagreed or only 
partially agreed with the corresponding statement for O courses. Faculty 
comments regarding the efficacy of the W and O courses varied from 
suggesting that they be deleted, to saying they weren’t rigorous or plentiful 
enough, to wanting more integration of writing throughout the curriculum. 

Forty-five percent of respondents felt that substantial revision was needed to the 
current core, and another 35% wanted at least some revision. 

Based on the responses to the survey, GERC developed the following working 
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guidelines: 

• General Education required courses should be reduced to 34 credits, if 
possible. 

• Choice and flexibilit y for general education courses should be substantially 
increased 

• We needed a way to achieve Learning 
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general education, while maintaining desirable breadth in the disciplines of the 
liberal arts; mandating incorporation of the “civic engagement tools” into 
common baccalaureate requirements, while allowing students to take them where 
convenient for their own particular educational plan; and of updating the Ws and 
Os (which in the survey were identified as being problematic in their current 
incarnation, for various reasons) to better incorporate modes of communication 
other than pure research-paper-writing while still maintaining appropriate writing- 
and communications-standards at the upper-division. 
 

 
4.3 Benefits of the current proposal 
 
4.3.1 Learning Outcomes 

 
The consensus from the faculty survey was that the current Baccalaureate 
Core did not address the new learning outcomes. The current proposal explicitly 
addresses the learning outcomes. In particular, it introduces methods to satisfy 
the Civic Engagement outcome, which was not part of the old Core at all, and it 
makes explicit the requirement—which was being implemented by some 
departments and programs as part of their major requirements ( but not all) that 
students integrate and apply learning as part of their the upper-division 
requirements. 

 
 
4.3.2 Greater student flexibility  

 
In the faculty survey and in discussions with students and advisors, one of the 
main frustrations with the current core has been its rigidity. This proposal allows 
for student choice in selecting courses to fulfill the Learning Outcomes. However, 
it will  also be straightforward in al lowing for certain programs to mandate 
that students in their programs take certain courses to fulfill the various 
requirements if  such structure is desirable for that major. 

 
 
4.3.3 Connection to the UA and UAF mission 

 
The current  m a n d a t e s t  2 ( . ) ] T J 
 0  T c  0  T w  1 2  0  0  (  ) T j 
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 [ ( s ) 3 ( t ) - 1 3 ( u d e ) 1 ( n a t ) - 1 4 ( e ) ] T J 
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service, emphasizing the North and its div
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learning. It is a test of college-level skills in reading, writing, critical thinking and 
mathematics designed to measure the academic skills developed through general 
education courses.” 

 
 
4.4.1 Signature assignments: 

 
A “signature assignment” is an assignment designed to collect evidence and measure 
students’ performance on specific learning outcomes. While a signature assignment can 
be created and completed solely for the purpose of outcomes assessment, it makes most 
sense if it is integrated or embedded into the course itself.  For General Education 
assessment, we ask that instructors follow these general guidelines in designing the 
signature assignment, but we strongly encourage them to tailor the assignment so that it is 
useful to them and their students in the context of the course. The assignment may or may 
not be graded as part of the course, but the grade will not be factored into assessment.   
 
4.4.1.1 Sample signature assignment guidelines for A, D, and E courses:  

 
The assignment should be a 750-1000 word paper, written in edited U.S. English, that 
asks students to:  
 

�x 
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�x Imagine a different audience or medium for the paper, presentation, or project and 
ask students to discuss what they would change about it in order to make the 
paper, project, or presentation successful in this new situation. 

 
�x Compare two different papers, presentations or projects and explain how certain 

features of these examples reflect audience, purpose and context. 
 
 
4.4.2 SAMPLE SIGNATURE ASSIGNMENT for CIVIC 

ENGAGEMENT (E)*  
 
*This is not from any particular class. Individual instructors will be encouraged to design 
their own assignment based on the content and needs of their course. We wrote it to show 
the scope of the assignment and how we should be prompting students. This prompt 
reflects best practices for signature assignments as it draws from the rubrics and has clear 
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Addressing the current BA and BS requirements is beyond the scope of GERC’s 
charge, and thus beyond the scope of this document.  However, we have received 
recommendations from faculty that the acquisition of foreign languages, Alaska Native 
languages and American Sign Language be better supported and integrated into the 
baccalaureate experience.  Therefore, we hope that Faculty Senate will separately consider a 
new BA requirement of two semesters of a foreign language (including Alaska 
Native Languages and American Sign Language). We also encourage any  
committee(s) that may take up this issue to introduce such a requirement in 
ways that would complement, coincide or overlap with the humanities General 
Education Requirements; i.e. 
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GERC response: This is a philosophical difference, not a difference in required 
content. GERC feels that it is less confusing to have a list of courses labeled Q, 
rather than “choose one from here, or one from here, or, well, maybe one from here 
too.” 

While it is true that many of the students will  likely fulfill  their Q requirement 
either with a math course or with a natural science course, the existence of a Q 
attribute (1) indicates a philosophical underpinning to students looking for courses 
and (2) 

 



 26 

E courses (Civic Engagement). The tools for effective civic engagement include 
critical thinking, willingness to consider alternative viewpoints, ability to organize 
and integrate information from a variety of sources, knowledge of social science 
and history, and the ability to express oneself clearly and persuasively in writing 
and speech. We think that the proposed curriculum integrates these tools without 
the additional requirement of an “E” course. However, this could be addressed 
more directly by including courses that address civic engagement in the list of 
acceptable core social science courses. 

GERC response: The current proposal encourages attributing of (especially) 
Humanities, Social Sciences, and Arts to have E and C (and A) attributes. In 
fact, we think that many, many students will  take courses that have these 
attributes as part of the process of fulfilling their General Education 
requirements. 

However, we do not want to require that all H, SS, Arts courses that fulfill Learning 
Outcome 1 must have attributes, nor do we want to restrict attributable courses to 
only be those that can fulfill Learning Outcome 1. 

CNSM: By integrating Alaskan and arctic issues, cultural div  562 021(Tw ( )Tj
-0.008 0 Tc 0 T
-0.[0.005 Tw 0.343 0 Td
bd
( )Tj
0.008 Tc -0.008 Twj
0 T)]TJ
0 
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dividing line between written “W”  and non-written communication “C”  
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Appendix A 
 
Draft  Guidelines: Learning Outcome 2 
 
A.1 Writing  
 
A.1.1 ENGL  111: I ntr oduction to Academic Writing  

 
Catalog Description: This course provides instruction and practice in written 
inquiry and critical reading. It introduces writing as a way of developing, 
exploring, and testing ideas. The course also orients students to informational 
literacy, the writing center, and writing technologies. 

 

 
General Objectives: 
 
This student-centered, inquiry-based writing course is designed to help students 
through- out their college careers and as they enter communities beyond the 
university. Inquiry-based writing is designed to engage the student in both problem 
posing and problem solving. Drawing on the rhetorical situation—specifically, 
audience, purpose, and context—instruction emphasizes the social nature of 
inquiry and how writers test ideas to discover the reasons behind and for 
discursive choices. Students practice recursive writing processes, such as peer 
review, in order to help them adapt to changing demands of writing within the 
university and their lives. 

By the end of first semester writing (English 111X), students should be able to 
compose texts that demonstrate the following skills: 

• Critical Reading: Identify and explain how features of a text reflect 
audience, context, and purpose. 

• Critical Writing: Select and analyze evidence for a specific purpose. 

• Critical Thinking: Reflect on their own past writing to identify its 
constraints. 

 
 
A.1.2  ENGL  211/3: Academic Writing  about Social and 

Natural  Sciences/Literature 
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This student-centered, audience-based writing course is designed to help 
students develop rhetorical strategies for active reading, thinking, writing, and 
citizenship. 

Following English-111x in the University Writing Program sequence at UAF, 
English-211/213 con



 



 32 

 

Appendix B 

 
Draft  Guidelines: Civic Engagement 
(Learning Outcome 3) 
 
B.1 Alaska and the Circumpolar  North  (A) 
 
Definition: Knowledge of Alaska and the Circumpolar North denotes critical 
understanding of inter-related elements of Alaska’s and the Circumpolar North’s 
history, cultures, values, communication styles, natural systems, politics and/or 
economy. 

 
Subject Areas: 
 

• Alaska/northern ecosystems and/or climate change 

• Indigenous peoples, languages and world views 

• Intercultural relations and politics in Alaska and the Arctic 

• Economic development, industry, engineering challenges, and their relation 
to the environment in the north 

• Natural resources and systems. 

 
Instructional  Objectives: 
 

�x Demonstrate understanding of the subject matter in one or more of the 
five broTc 05 Tw 0.5j
-0.028 Tc 0.028 8 TTj
-.006 Tc 0.006 Tw0 Td
[(t0 Tc0 Td
(or)Tj
0 Tc 0 Tw 0.819 0 T)-13(ng-20(e)838 0 Td
( )Tj
0.008 Tc -0.008 Tw 0.305 0 Td
[(an)-1(d)]TJ
0 Tc 
0 Tea)-15(y,038 0 Td
( )Tj
-0.005 Tc 0.005 Tw 0.305 0 Td
[(r)17(e)14(la)14(lis) Tc 0 Tw  Tc 0.028 8 TTj
-.17005 Tc 0.005 Tw 0.305 0 Td
(en)Tj
-0.005 Tc ab024 Tw 0.305 0 Td
[(i)-133(r)4(onm)-ov)3(t)-1448 0 Td
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[(D)-8(01. Tm 1 [(A)-1(nn)-1(g) 0 Tyn)-1z( )Tj
-0.005 Tc 0.005 Tw 0.305 0 Td
[(r)13.61alltio  
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Minimum Criteria for Approval:  

• Explicitly  address at least two of the instructional objectives listed above. 

• Address Alaskan and circumpolar issues as a substantial component of the 
course, not as an “add on.” 

• Have at least 50% of the readings and assignments of the course devoted 
to topics relating to Alaska and the circumpolar North. 

 
 

B.2 Civic Engagement (E) 
 
Civic engagement is ”working to make a difference in the civic life of our com- 
munities and developing the combination of knowledge, skills, values and 
motivation to make that difference. It means promoting the quality of life in a 
community, through both political and non-political processes.” 

General Objectives: 

To contribute to the fulfillment of Outcome 3, students receiving a 
baccalaureate degree from UAF should successfully complete coursework and/or 
experiential learning opportunities that enhance their understanding in at least 
one of the following areas: 

• Civic identity and commitment 

• Civic communication 

• Civic action and reflection 

• Civic contexts and structures 

 

Instructional  Objectives: 

Students demonstrate significant fulfillment of one or more of the following 
goals through applicable coursework or some combination of courses work and 
practical application: 

• Apply academic knowledge to the analysis and/or solution of real world 
problems in contemporary, socio-political contexts 

• Explore how historical contexts, issues and developments shape human 
conflicts and interdependencies from local to global and inform the 
search for possible solutions to contemporary social problems 

• Tailor communication strategies to effectively express, listen, and adapt 
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to others with the goal of establishing relationships that bridge cultural 





 36 

 

Appendix C 

 
Draft  Guidelines: In tegrative Learning 
Requirements 
 
C.1 Communication Across the Curriculum (C) 
 
 
Communication is the development and expression of ideas in writing or speech. 
Communication involves learning to work in many genres and styles. It can involve 
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communication in the course discipline, such as reading and listening and 
multimodal, digital, or visual communication. 

• Address and practice accurate and ethical referencing/citation practices of 
source material as it pertains to source authority, academic honesty, honestat

•
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in a form appropriate to the discipline and subject matter. 

• Make completion of all or most General Education Requirements a 
prerequisite. 

• Be suitable as a means for assessing the Common Baccalaureate 
Requirements, General Education Requirements, or major requirements as a 
whole (depending on the nature of the capstone course) 

 
 
Examples 
 
These are currently available courses that may be eligible (as is or with minor 
revisions): 

NORS 484 W1a90.005 Tw -33.81 28 538.8 Tm
( )Tjk12(c
0 Tc 0 Tw 1.162477 7681 0 Td
[Se)-2(em)-9(i)-14(n)-1aor  
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Appendix D 

 
Implementation and Assessment 
 
D.1    Implementation 

 
The standards and process by which courses will be approved for any of the new 
requirements should be determined and controlled by UAF faculty. 

Perhaps the current Core Review Committee will  need to be extended or 
replaced with a new permanent committee on general education and 
subcommittees responsible for each of the new Attributes and categories satisfying 
learning outcomes 1 and 2; at least in the short term transition period. The 
subcommittees would apply, assess, and recommend revisions to the 
requirements for each Attribute. 

There will need to be guidelines for all courses that satisfy the neTJ
0 Tc 0 Tw ( )Tj
-0.025 Tc 0.02e  
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1) Tools for Critical Thinking 
 

Critical thinking includes elements of inquiry, analysis, problem solving and the comprehensive 
exploration of ideas, artifacts, and events before accepting or formulating an opinion or conclusion. 
 
 4 3 2 1 
Evidence 
& Analysis 

Organizes and 
synthesizes evidence to 
reveal insightful patterns, 
differences, or 
similarities related to 
focus. Information is 
taken from source(s) with 
enough interpretation/ 
evaluation to develop a 
comprehensive analysis 
or synthesis. 

 

Organizes evidence 
to reveal important 
patt
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2) Quantitative Literacy  

 
 4 3 2 1 

Interpretation  
 

Provides accurate 
explanations of 
information 
presented in 
mathematical 
forms. Makes 
appropriate 
inferences based 
on that 
information. For 
example,
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Alaska and/ or the 
circumpolar North. 

Alaska and/ or the 
circumpolar North. 

circumpolar North. circumpolar North. 

Ability to present 
multiple 
perspectives 

Interprets and 
presents more than 
one perspective on 
an issue and 
demonstrates ability 
to synthesize 
multiple positions.  
 

Recognizes 
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communicating in 
different cultures or 
use direct/indirect 
and explicit/implicit 
meanings) and is 
able to skillfully 
negotiate a shared 
understanding 
based on those 
differences. 
 

  

 
6) Capstone (Integration And Synthesis) 
 

 4 3 2 1 

Connections to 
Experience 

Meaningfully 
synthesizes 
connections among 
experiences outside of 
the formal classroom 
(including lif e 
experiences and 
academic experiences 
such as internships 
and travel abroad) to 
deepen 
understanding of 
fields of study and to 
broaden own points of 
view. 

Effectively selects 
and develops 
examples of li fe 
experiences, 
drawn from a 
variety of 
contexts (e.g., 
family  life, 
artistic 
participation, 
civic involvement, 
work experience), 
to illuminate  
concepts/ theories/ 
frameworks of 
f ields of study. 

Compares li fe 
experiences and 
academic 
knowledge to infer 
differences, as well 
as similarities, and 
acknowledge 
perspectives 
other than own. 

Identifies 
connections 
between li fe 
experiences and 
those academic 
texts and ideas 
perceived as 
similar  and 
related to own 
interests. 

Connections 
to Discipline 
 

Independently 
creates wholes out 
of multiple 
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ways that enhance 
meaning, making 
clear the 
interdependence of 
language and 
meaning, thought, 
and expression. 

representation) to 
explicitly connect 
content and 
form, 
demonstrating 
awareness of 
purpose and 
audience. 

representation) that 
connects in a 
basic way what is 
being 
communicated 
(content) with how 
it is said (form). 

presentation, etc.) 
in an 
appropriate 
for m. 

Reflection and 
Self-Assessment 

 Envisions a future 
self (and possibly 
makes plans that 
build on past 
experiences) that 
have occurred 
across multiple 
and diverse 
contexts. 

E valuates changes 
in own learning 
over time, 
recognizing 
complex 
contextual factors 
(e.g., works with 
ambiguity and 
risk, deals with 
frustration, 
considers ethical 
frameworks). 

Articulates 
strengths and 
challenges (within 
specific 
performances or 
events) to 
increase 
effectiveness in 
different contexts 
(through increased 
self- awareness). 

Describes own 
performances with 
general descriptors 
of success and 
failure. 
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Appendix E 

 

GELO and new University Regulations 
Draft as of March 10 

 
A. Categories for General Education Requirements for Baccalaureate Degrees 
 

1. Oral Communication Skills1.
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7. Social Sciences 
 
 Courses that fulfill this requirement introduce the student to the theory, methods, 

and practice of the social sciences, integrating basic knowledge and disciplinary 
methodologies. 

 
 

B.Minimum Credit Distribution for the General Education Requirements for 
Baccalaureate Degrees 
 
Written Communication Skills 6 credits  
Oral Communication Skills 3 credits  
Humanities (non-arts) 3 credits  
Arts 3 credits 
Social Sciences 3 credits 
Mathematics 3 credits 
Natural Sciences, including a laboratory 4 credits 
Subtotal 25 credits 
 
In addition, students must take: 

 At least 6 more credits from among arts, humanities, and social sciences 
 At least 3 more credits from among natural science, mathematics, and 

quantitative skills 
  
Total General Education credits: 34 credits  
C.Assumptions Regarding General Education Requirements for Baccalaureate 
Degrees 
 

1. All credits must be at 100 level or above. 
 

2. Most requirements will be fulfilled at the 100 or 200 level. In some cases, upper 
division courses may meet the criteria. 

 
3. No course may satisfy more than one General Education requirement for a single 

student.  However, General Education courses may also satisfy degree or major 
requirements.  

 
4. General Education requirements may extend beyond the 34 credit minimum 

described by the common core outlined in this Regulation. 
 
5. Additional General Education curricula beyond these General Education 

requirements may be implemented by individual institutions for accreditation or 
other purposes and are not subject to transfer or commonality mandates set forth 
in Board of Regents policy or university regulation.            


